A ‘mixed constitution’ for assessment in History at KS3   MODEL 1   Elizabeth Carr, Presdales School
	Type
	Nature and purpose
	Frequency
	Record

	Timeline tests
	Zoomed in ‘topic’ timelines from memory at strategic points to check recall of topic knowledge relevant to current ‘enquiry’ (‘enquiry’ = lesson sequence governed by a single enquiry question [EQ])
	Regular, within enquiries. Diagnose knowledge probs during teaching of enquiry to inform ST planning before students tackle end of EQ outcome task. 
	Pass/Merit/Distinction or Fail to indicate concern; or equivalent subjective 

Corrections or students correct own. Mark /4 informs ensuing teaching (not shared with student).

	
	Zoomed out thematic and/or comparative timelines from memory to assess (and in the process build & strengthen through retrieval effort) knowledge of framework knowledge or transferable knowledge
	Less frequent, at transition between enquiries or at strategic points; to refresh transferable knowledge prior to needing it in a new EQ. 
	

	Quick quizzes
	Written or oral e.g. using MWBs, 5-10 questions; to check recall of key names, facts, dates, concepts that students need to have at their fingertips during EQ. 
	Start of lesson, weekly, informal. 
	Mark out of 5 or 10; if oral, record cause for concern in markbook. 

	Concluding/ argument paragraphs
	Oral or written; acts as a mini-essay, opportunity for practice of and feedback on written analysis relating to EQ; written paragraphs may serve as preparation of or follow up to oral debate (or both). 
	Mid-enquiry; to assess conceptual understanding and ability to deploy relevant knowledge in relation to conceptual focus of EQ. 
	Briefly record formative feedback given and reasons for concern e.g. errors or failure to address conceptual focus of Q. 

	Essay (or other outcome task)
	Extended piece (essay or equivalent), answering EQ at end of enquiry. Assesses ability to deploy different levels of knowledge (topic/period/transferable/conceptual) to answer a historical Q with a conceptual focus (ch/cont, caus/cons, sim/diff), may have an evidential or interpretations/ significance dimension. Mark scheme derived from departmental LT & MT planning for progress in conceptual and other kinds of knowledge.
	End of enquiry (usually after 6-10 lessons).
	Mark /20 according to task-specific markscheme which defines ‘gold standard’ for answers to that Q. 
Formative feedback given and any reasons for concern. 

	End-of-year thematic timelines and paragraphs
	Assesses knowledge we want students to retain and transfer to next year’s course, and ability to make connections and comparisons between topics and periods. 
	End of each year. 
	Mark /10 for timeline and for paragraph, according to task-specific markscheme derived from dept planning. 

	End-of-year reading test
	Unseen passage by a historian tests student’s ability to deploy different types of knowledge acquired during the year to make sense of a historian’s argument. 
	End of year (and/or mid-year, could follow 2 or 3 related enquiries). 
	

	End-of-year topic essay
	Assesses recalled knowledge of a recent topic and ability to use source material provided to explore arguments for and against and reach a judgement on a historical claim. 
	End of year – similar to end-of-enquiry outcome tasks but tests ability to revise & recall and to use additional evidential material, to support and challenge an unseen historical claim relating to a historical Q previously studied. 
	Mark /20 according to task-specific markscheme which defines ‘gold standard’ for answers to that Q. 


A ‘mixed constitution’ for assessment in History at KS3    MODEL 2   Christine Counsell, based on collected approaches of 23 heads of history in Cambridge mentor team.
	Type
	Nature and purpose
	Frequency
	Record

	Timeline tests
	Zoomed in ‘topic’ timelines from memory at strategic points to check recall of topic knowledge relevant to current EQ.
Revision/preparation for these tests (e.g. a homework to revise)
	Towards end of each enquiry to ensure students have ‘fingertip’ knowledge before answering EQ in final, analytic outcome. 
	Accurate recall of 90% = only acceptable standard. 
Tailored interventions where students fall below that threshold.  Otherwise, just for students to reflect on how own cumulative knowledge growing.

	
	Zoomed out timelines from memory to check new, current knowledge is being fitted into wide temporal & spatial scales.  No revision, no warning. Surprise, low-stakes tests: can we fit this into all we already know? 
	Twice a term
	

	Substantive concept checks
	Students write short paragraph summarising an answer to question about a substantive concept that has figured prominently during the term: e.g. “How much power did medieval kings have?”/How did public opinion shape …?”  Tests indirect manifestation of knowledge – the way other layers of detailed knowledge flavour the claims the pupils make and use of substantive concept in historically grounded ways.  See Hammond in in Teaching History 157.
	As needed, when useful for specific diagnostic purposes. 
	[bookmark: _GoBack]Use result to diagnose precise weaknesses and decide (a) what knowledge areas need revisiting for that student (simply record actual deficits in markbook); (b) any necessary revisions for next year’s curriculum plan. 

	Cumulative factual tests
	Fast tests of 10 items of essential factual knowledge for the previous c.3 weeks. Test same ten items again, & again, at spaced intervals.   Students revise for tests. Goal is to get 10/10 before stop.  See Lee Donaghy in Teaching History 157 for detail. 
	Three or four times a term, on each test, until full marks achieved. 
	Mark out of 10. Repeat until 10/10 achieved on each test. Examine relationship between this & enquiry outcome (see below).

	Enquiry outcome task
	Extended piece (essay or equiv), answering EQ at end of each enquiry. Assesses knowledge developed in that enquiry and quality of concluding argument within whatever second-order domain the EQ is based (ch/cont, caus/cons, sim/diff and/or evidential or interpretations).
	End of each enquiry (i.e. after each 4-8 lessons).
	Use ‘comparative judgement’ (see Daisy Christo). Derive mark, post hoc. Real essay = gold standard, not markscheme.

	End-of-term exam with three parts
	Three types of exam question: 
i) multiple choice Qus (testing knowledge of term AND checking broad outline knowledge of previous terms & previous years) 
ii) unseen reading test, with single Qu: e.g What is Schama arguing? (comprehension of passage tests substantive knowledge; ability to discern argument tests disciplinary knowledge (i.e. types of analysis addressed in enquiries (change, cause, similarity/difference etc)
iii) one, short written essay involving comparison of two or more topics/periods during the year.  
	End of each term.  
	Marks for sections, added up to make a total percentage.  

Linked to tri-annual on-line report to parents.  

Report also includes broader comment based on holistic comments relating to in-term low-stakes assessment (see pink items above). 



